RMI PSS Curriculum Instruction & Assessment Unit: Integrated Plan – Nuclear Testing in the Marshall Islands (Grade 8).
Draft Document – February 2020 by Shari Sabeti, School of Education, University of Edinburgh, U.K.

Shari.Sabeti@ed.ac.uk          
The plan below shows example planning for 2 subject areas (Social Studies and English Language Arts) on the topic of Nuclear Testing in the Marshall Islands using the new resources: History Project: A Marshall Islands Nuclear Story and its accompanying Teacher Resource Book. It has been aligned with Grade 8 criteria from the RMI Curriculum but teachers may wish to adapt it for older students if appropriate.
	Teacher:              Subject(s):  Social Studies; ELA.                       Grade: 8 +              Quarter:                           Topic/Theme/Task: Nuclear Testing in RMI

	

	Language of Instruction (M or E):  Marshallese and English                     Duration of Plan:   3-4 weeks                                 Date(s):                                     

	

	Subject A: Social Studies 
Unit Aims: -

Learning Outcomes – over the course of 5 to 10 lessons, students will:

· Understand, and be able to explain (in English/Marshallese), the history and impact of nuclear testing in the Marshall Islands.

· Become critically aware of the power relations between world nations and the strategic importance of the Pacific region to ‘superpowers’ such as the United States.
· Understand how to conduct basic research, using a variety of sources: books, internet, and by informally interviewing community members.
· Be able to work in small groups in order to carry out research about an important historical event in Marshallese/Pacific history and produce a poster display of a ‘History Project’ of their own. Exhibit it for local school/community. 
Success Criteria:
· I understand and can summarize the story of nuclear testing in the RMI as told by the History Project comic adaptation.

· I am able to correctly answer comprehension questions about History Project (applies to ELA as well).
· I can use a map to explain word superpowers and why the Pacific is an important area for them.
· I can understand the difference between ‘hard power’ and ‘soft power’ of countries in the world.
· I am able to research a different historical event in Marshallese/Pacific Islands history and prepare a ‘History Project’ display.
	Outcomes of Unit/Scheme of Work:

 1. A set of answers to comprehension questions and a summary of the story told in History Project about nuclear testing in the RMI.
2. Outcome of activity worksheets on world superpowers and the strategic importance of the Pacific region. 

3. A ‘History Project’ of their own focused on a different event/point of interest in Marshallese/Pacific history.


	Subject B: English Language Arts
Unit Aims: -

This unit is designed to develop students’ English language and literacy, visual literacy, and critical literacy. It is also designed to allow students to express themselves through a variety of creative visual and verbal modes. Group and co-operative learning strategies will improve team working, responsibility and ownership of work, and increase communication skills.
Learning Outcomes – over the course of 5 to 10 lessons students will: 
· Be able to read, understand, summarize and retell the story in History Project about nuclear testing in the RMI using a combination of verbal and visual literacy skills.
· Be able to peer assess a piece of writing and give feedback/goals to a classmate for improving their work.

· Understand how to identify the main points in a story and to use these to retell the events to others using a prop such as a ‘story stick’.
· Understand the stance taken by the poet in History Project and some of the language and techniques used to convey the position/argument. 
· Be able to write two short paragraphs explaining how the writer conveys her argument about nuclear testing. 
· Understand some graphic storytelling techniques, and be able to use some of these to storyboard a Marshallese story of their choosing.

Success Criteria:

· I am able to correctly answer comprehension questions about History Project (also applies to Social Studies).
· Based on my reading of History Project, I can identify key events in the story and clearly explain them to another student using a ‘story stick’.

· I can choose and identify key points in a Marshallese story in order to make a story stick.

· I understand the way the poet uses word choice, imagery, structure and tone to achieve certain effects.

· I understand some of the techniques used by the artist (panel construction, point of view, color etc.) to tell the story.

· I am able to write a short critical analysis of the poem/graphic story and its techniques.
· I can storyboard the myth using a variety of graphic storytelling techniques.
	Outcomes of Unit/Scheme of Work:

1. A set of answers to comprehension questions and a summary of the story told in History Project about nuclear testing in the RMI. (As above for Social Studies).
2. Two ‘story sticks’ summarizing key events in History Project and a Marshallese myth/story of their own choice.

3. A short piece of analytical writing in response to Kathy Jetnil-Kijiner’s poem in the form of a letter or email to a friend.
4. A story board depicting a Marshallese story.


Resources: 
· History Project: A Marshall Islands Nuclear Story by Kathy Jetnil-Kijiner and Munro Te Whata
· History Project – A Teaching Resource Book.
· Textbooks, books and internet resources as appropriate, and if accessible.
Classroom Layout and Pedagogies:

The plan below involves students working frequently in pairs and groups, as well as on individual tasks. The teacher will also be required to circulate around the room, as well as teach from the front. In order to facilitate this, teachers may wish to consider the layout of the desks in order to enable this movement.

The lessons outlined below follow the PQF framework points A to E (A - Activating Prior Knowledge; B - Sharing LOs and SC; C - Connected Activities resulting in LOs; D - integrated formative assessment and opportunities for summative assessment; E - Reflection on Learning).
	SUBJECT AREA: Social Studies – 8-10 lessons – depending on pacing/level of students

	
	Student Activities
	Teacher Support

	 A
B

C

D

D

E


	Lessons 1 – 2 

(could be either Social Studies or ELA)

Introduction to nuclear testing legacy and the adaptation.
Focus is on LO 1
	1. In pairs: students look at a series of historical and contemporary images they have been provided with and try to work out what story these pictures are telling/how they are related to each other. 

2. Feedback to the class any ideas/knowledge/information they have. 

3. Students to listen and reflect on what they are going to learn and do as part of the unit/lesson.

4. Students individually read History Project comic book.

5. Students answer comprehension questions/quiz questions on it to check basic understanding. 

6. Write a short summary of the what the book is about.

7. Share this with your partner and compare what you have written. What has your partner forgotten/missed out?
	1. Provide students with a sheet of images related to nuclear testing in the Marshall Islands (SS/ELA Resource 1a). Ask them to work in pairs to come up with an answer to this question:

Look carefully at the images you have been given. What story are they telling? Can you put them in some kind of order?

Alternative activity for younger students – See Resource 1b
2. Teacher manages class discussion and feedback to establish what the students already know about nuclear testing. Teacher writes notes/keywords on the board. This will ensure that any knowledge existing in the class is shared with all students from the start. See teacher support Sheet – Resource 1c.

	
	(teacher/self-assessment)

(peer-assessment) & reflection on learning

	
	Resource 1d is an extension activity for those students who find the task easy/finish early.
3. Teacher shares LO and SC for the particular lesson they are teaching (select from those above, or break down as appropriate). Insert into all lessons below.
4. After checking on prior knowledge as above, move to individual reading time and ensure students are reading the book. The pictures should support all students in understanding the story.

5. Hand out/read out comprehension questions (SS Resource 2a & 2b.) Check through answers together.

6. Ask students to write a short summary of the story in the book based on the comprehension questions and answers given during feedback.

7. Pairs – read out your summary to your partner. Students should take it in turns to read and to listen to each other. Revise and adapt if necessary.

	
	Lessons 3-4

Thinking about power relations and geography.
Focus on LO 2 


	1. Working in groups, students come up with a definition of a world ‘superpower’ and identify examples on a world map.

2. Reflecting on LO and SC criteria for lesson.

3. Groups working on ranking of superpowers and reasons for their choices.

4. Students feeding back and listening, then adding to worksheets by making notes from teacher.

5. Discussing in groups the importance of Pacific area to current world superpowers. Continue to label world maps with any relevant information.

6. Reflection – what have I learned and what do I still want to know?

7. Students note down their homework.


	1. Write the word ‘superpower’ up on the board. Ask students, in small groups, to define this and to come up with examples of superpowers in the world and label a world map accordingly (SS Resource 3).

2. Share LO and SC.

3. Give them worksheet on superpowers (SS Resource 4) and ask them to rank countries in order and provide a rationale for their choice. Feedback from students.

4. Teacher to supplement with additional information about what makes a nation a superpower and differences between ‘hard power’ (as evidenced in statistics on worksheet) and ‘soft power’ e.g. diplomatic influence. See additional notes for teachers (SS Resource 5).

5. (SS Resource 6) – Regional map and worksheet. A discussion of why RMI is an important strategic area in the context of the discussion above. Elicit any knowledge they have of US bases etc. in the Pacific region. Exercise on ‘hard power’ and ‘soft power’ as it relates to RMI and US.
6. Teacher to encourage students to reflect on what they have learned. Ask them to write down two things they have learned and one thing they want to find out. Collect these in.

7. Ask students to reflect on the connection between the work on world mapping and the comic book History Project. What does it tell us about superpowers and world relations? What periods in history does the story in the comic book cover (Cold War and contemporary times)?



	
	Lessons 5-6
Planning and preparing for research.
Focus on LO 3


	1. Reminded of last lesson – what they had learned and what they still wanted to know.

2. Constructing a mind map of where they might get additional information from/help to answer the questions that they have. In History Project, where does the 15 year old Kathy get her information from?
3. Reflecting on LO and SC.

4. Feedback on the homework. What are the connections between the comic book and the work on superpowers? What period is the story set in?

5. In small groups of 2 or 3 students discuss the History Project book, any questions they still have about the event, and areas they would like to research.

Identify a topic or theme for further research.
6. Students should then go back to the mind map from the beginning of the lesson and discuss which sources of information they have access to/would be suitable for finding information. 

7. Lesson reflection: 
Why is it important to ask questions? Find out more details? Do research?
H/W question:

How would you present and communicate what you found out?


	1. Teacher to write up on the board some of the questions/things that students identified they wanted to know more about last lesson.

2. Discuss with them how they would find out this information. Ask them to create a mind map of where such information could come from e.g. textbooks, internet, speaking to people.

3. Reflecting on LO and SC.

4. Co-ordinate a class discussion feeding back information from homework task.

5. Put the students into small groups of 2 or 3, ensuring that groups are of mixed ability so that more able students can support others.

Teacher should support groups with discussion and suggest areas for further research if they are struggling.

e.g. A possible area for further research:
What has happened to the people of Bikini/Enewetak since 1946? Try and trace the movement and relocation of these people and the challenges they have faced, as well as any compensation they have been given. Who has not been compensated and why? Encourage them to research right up to the present day.
NB: Good idea for teacher to have a list of possible topics/areas for follow up research in case students struggle. Or, teacher could simply assign topics to groups if necessary but good to give them a chance to come up with something themselves. (See SS Resource 7).
6. Again, teacher to support groups if necessary and sources of information will depend on access to resources in the context of the school/community. There may need to be some flexibility here. 
7. Lesson reflection with the students. Teacher reflection on what has gone well so far with the unit of work; what challenges have been faced? Are lessons appropriate and supportive/challenging enough of the students?



	
	Lessons 7 – 10
Carrying out research (1) and preparing for a presentation (2).
Focus on LO 4
	1. Research.

These lessons will be less structured and may be a combination of classwork, homework and time spent in a library. If in Majuro students could be taken on a field trip e.g. to Alele Museum (to see the display on nuclear testing) or other relevant sites. 
Students could also use films (some available for free on internet) as the basis of their research.


	Teacher to provide resources e.g. books, access to computers (perhaps on a rotation of groups). Could invite people to visit the school and talk to the students, or show class films about nuclear testing. For example:
Nuclear Savage: The Islands of Secret Project 4.1 (2011) (1 hr 27 mins) Adam Horowitz
https://www.nuclearsavage.com
The Atomic Café (1982) (1 hr 32 mins) Kevin Rafferty, Jane Loader, Pierce Rafferty
https://www.youtube.com/watch?v=pHSHhTlawR8
Crossroads (1976) (36 mins) Bruce Conner – slow motion replays of archival footage. 
https://vimeo.com/265042573
The Coming War on China (2016) (1 hr 53 mins) John Pilger – only middle section is on Marshall Islands but it is good at explaining the strategic importance of the RMI to the US.
PLEASE SEE LIST OF FURTHER READING MATERIALS AT BACK OF HISTORY PROJECT – includes other websites and texts that may be useful including books by Jack Niedenthal and Giff Johnson that are available in Majuro.
(See SS Resource 8)

	
	
	2. Presentation of research.
Students should work towards a poster board ‘History Project’ like the one displayed in History Project. 

a) Different forms of presentation – photographs, lists, timelines, maps etc. Encourage them to think about:

· what form best suits the information that they have gathered? 

· What makes a visually appealing display?
· Who is the audience they are aiming at? E.g. adults or younger students?

b) Good opportunity for some outdoor/place-based learning. Take students on a walk around town/village to look out for sources of information e.g. signs, notices, advertising, displays (as appropriate depending on context), or look at food packaging – use of type, boxes, facts and figures etc.

c) Choose three of four modes of presentation and create a poster board/poster which displays your research project.
	Teacher to provide support to groups and necessary materials e.g. poster paper, glue, etc. as necessary and if available.

This lesson can be structured as appropriate depending on the ability and experience of students when it comes to presenting/communicating information.

	
	Reflection on unit as a whole.

	Suggested reflection questions: What have I learned and how did I learn it? Students reflect on what interested them, what they still want to know about the topic, what challenged them, and what learning activities were most helpful to them.
	Suggested reflection questions: What did I learn about the students I teach? As a class? As individuals? What interests them? What activities seem most effective for learning? Most challenging? What did I learn about my teaching and my role as a teacher?




	SUBJECT AREA: English Language Arts – 10 to 12 lessons – depending on pacing/level of students

	Flow of learning
	Student Activities
	Teacher Support

	 A 

B

C

D

E
	Lessons 1 – 2 

(could be either Social Studies or ELA)

Introduction to nuclear testing legacy and the adaptation.

Focus is on LO 1 and 2
(teacher/self-assessment)

(peer-assessment) & reflection on learning
	1. In pairs: students look at a series of historical and contemporary images they have been provided with and try to work out what story these pictures are telling/how they are related to each other. 

2. Feedback to the class any ideas/knowledge/information they have. 

3. Students to listen and reflect on what they are going to learn and do as part of the unit/lesson.

4. Students individually read History Project comic book.

5. Students answer comprehension questions/quiz questions on it to check basic understanding. 

6. Write a short summary of the what the book is about.

7. Share this with your partner and compare what you have written. What has your partner forgotten/missed out? 
	1. Provide students with a sheet of images related to nuclear testing in the Marshall Islands (SS/ELA Resource 1a - d). Ask them to work in pairs to come up with an answer to this question:

Look carefully at the images you have been given. What story are they telling? Can you put them in some kind of order?

2. Teacher manages class discussion and feedback to establish what the students already know about nuclear testing. Teacher writes notes/keywords on the board. This will ensure that any knowledge existing in the class is shared with all students from the start.

3. Teacher shares LO and SC for the particular lesson they are teaching (select from those above, or break down as appropriate). Insert into all lessons below.
4. After checking on prior knowledge as above, move to individual reading time and ensure students are reading the book. The pictures should support all students in understanding the story.

5. Hand out/read out comprehension questions. (SS/ELA Resource 2a &2b.) Check through answers together.

6. Ask students to write a short summary of the story in the book based on the comprehension questions and answers given during feedback.

7. Pairs – read out your summary to your partner. Students should take it in turns to read and to listen to each other. Revise and adapt if necessary.



	
	Lessons 3-4
Focus on LO 3
	1. Ask students to recall (without looking at their summaries) the main events of the narrative of History Project.
2. Now check this against your summary and add any key events you have missed.

3. Discuss LO and SC – main events and structure of stories. Use of story sticks. 
4. Choose another story (a Marshallese story/myth/legend) e.g. the Jebro/Loktanur story about the sail, and in pairs pick out the key events and write these down. Use the structure outlined above to help you do this.

5. Show them a story stick that has been prepared for a well-known story. (ELA Resource 4)
6. Go outside the classroom with the students and ask them to find something that they could use as a stick, and then a collection of natural materials/objects that could be used to stick onto the stick e.g. leaves, shells etc. OR – ask them to bring these in from home – could be a mixture of natural and man-made e.g. string/ribbons etc.
7. Students to work on constructing a story stick for their own story, choosing objects to tie to the stick to help remember the story through key events. Objects should be different and trigger the memory of the event; they could be symbolic/of an appropriate color etc.
8. Once their stick is complete, students should come to the front of the classroom and use the stick to retell their story to the rest of the class. 

9. Lesson reflection: what have we learned? 

· Structure of stories

· Reading and summarizing skills

· Retelling stories orally

· Communicating, speaking fluently and clearly to the class.

· Etc.

	1. Model how to do this using either bullet points, numbered points or a timeline.
2. Support students with understanding the structure of a story:

a) beginning

b) middle/complication/problem

c) tension

d) ending/resolution

Or, ask them to fill out the sheet provided for the story of History Project if they find the above too difficult.  (See ELA Resource 3).
3. Discuss what students should be learning from this activity.

4. Teacher to provide a selection of different stories written down in English. It might be helpful if they are well known stories so that students developing EL skills are supported with knowledge of the story already. Support students in choosing the key events. Place more able students in pair with students who may find the task more challenging.

5. Explain what a story stick is (use resource 8 for reference) and show them an example that you have made.

6. Support students in finding materials. Teacher may need to bring some in for some students who can’t/have forgotten to bring their own if it is set for homework. Teacher might like to aim for the stories to be local to the area and for the materials also to be locally found. You will need some string/twine/coconut fiber to tie the objects onto the stick.
7. This is normally done individually by students – teacher can go round to support.

8. Teacher to organize and support students in re-telling the story in English to the rest of the class. Depending on the number of students, you may wish to select a few each day over the course of a few lessons – perhaps ask them to rehearse/practice at home?
9. Teacher to reflect on how the lessons have gone so far? What forms of formative assessment have been used to gauge the students’ understanding? (Questioning; assessment of work; peer assessment). Was there enough support for the students? Enough challenge? How to adapt or change/re-sequence activities next time?



	
	Lessons 5-6 or 5-8 depending on students.
Focus on LO 4 (Critical Reading)
This is broken down to support the students as much as possible with what may be a challenging critical reading and writing task in a second language.
Teacher to decide when the breaks between lessons should take place. 

	1. Starter Activity:
a) Introduce these terms and see which, if any, students already know the meaning of:
· Performance Poem

· Structure 

· Poetic Technique

· Imagery (e.g. simile, metaphor, personification)

· Word Choice

· Tone
2. LOs and SC.

3. Explain that the words in History Project come from a ‘performance poem’ by Kathy Jetnil-Kijiner. If you have internet access, you can allow the students to watch a clip of Kathy performing this poem. They may wish to listen to it more than once. 
4. Discuss these questions in small groups (4 students):
a) why do you think this is a ‘performance’ poem?

b) why has Kathy chosen this form of poetry to write in?

c) what do you notice about the way she performs it?
d) how would you describe her position/stance/feelings? How do these change throughout the poem?

5. Designated student from each group should feedback answers to these questions to the class. 
6. Hand out copies of the text of History Project (please note this is longer than the version adapted in the comic).

7. Group work: using co-operative learning strategies. Students in groups of 4/5 depending on numbers. 3 task sheets available – you can have two groups working on the same task (depending on numbers).
8. Groups should read worksheets and complete their tasks according to instructions. Each student in the group should take on a specific role.
9. Once the groups have completed their task AND teacher has been able to check that they have been productive/the work is of good quality – all students in the group write up notes into the appropriate box/section of their books. They should now have 2 boxes complete with notes: i)Form/Structure and a second one ii)/iii)/iv) depending on what they were working on. 
10. One representative from each group should move to another group as an ‘expert’ in their area and communicate the information/analysis they have about the poem. Keep rotating until all groups have all the information they need. 
11. All students should have a completed set of four boxes/notes on the poem now.
12. Reflect on what has been learned. What they know about the poem now? What kinds of techniques Jetnil-Kijiner has used to convey her argument/criticism.
	1. Starter Activity:
The point of this is to get a sense of what the students know/do not know. You could introduce some of this vocabulary and some definitions at the start but let them know that they WILL COME TO UNDERSTAND the meanings through the example of the poem itself over the course of the next few lessons. They may be familiar with many of these techniques through, for example, song lyrics. You could also draw comparisons with any Marshallese equivalents. 
Nb: they should understand structure from the previous lessons and story stick activity.

2. LOs and SC shared and discussed.

3. Source a video/audio (youtube/Kathy’s website) of her performing the poem.

(See SS Resource 8 for a link)
4. Write questions on board/worksheet for students to discuss in groups. 
Ask one member of the group to note down the answers to the questions. One member of the group should be prepared to feed back to the whole class.

Meanwhile teacher should divide the board into four sections/boxes ready for notes to be made. The sections should be called:

i) form and structure

ii) imagery 

iii) word choice

iv) tone

5. Teacher to co-ordinate the class feedback and make some notes on the board under i) form and structure. Students should also divide their pages into four sections and copy these down into section i).
6. (See ELA Resource 5).
7. Each group is given a task/role and each member of each group is also given a role to play within the group in helping to achieve that task. (Teacher can allocate roles OR students can decide amongst themselves in the group).
See ELA Resource 6 (Group Worksheets e.g. Task: Define Imagery and find 3 uses of it in the poem etc.) and ELA Resource 7 (Cooperative Learning Roles e.g. Leader, Speaker, Time Keeper, Note Taker etc.).

8. Teacher to circulate and offer support (See ELA Resource 8 for Teacher Support) and any additional materials required. Give students a specific amount of time to complete this task and remind the time keeper in the group that it is their responsibility to alert the others to this – some way of keeping time needs to be arranged if there is not clock available.
9. Please ensure that the work done is appropriate and correct. Students will now be tasked with teaching others about their specific area so it is important that the teacher checks the work first. 

10. This will help build communication and note taking skills. Teacher to organize depending on numbers and how it works out between groups.

11. Teacher to check the work and, if necessary, to support by writing on the board.
12. Teacher to capture learning and to sum up. Return to the vocabulary introduced at the start: imagery, poetic technique etc.


	
	Lessons 7-8, or 8-10
Focus on LO 5
	1.Starter Activity: 
Recap the vocabulary learned and the different poetic techniques used in History Project.

2. LOs and SC.
3. Individual Task: write two paragraphs describing the poem History Project and then explaining some of the ways in which it works well. Remember to focus on the language of the poem (not the pictures in the comic book) and use the notes/grid made in previous lessons to help you.
4. Once completed students can either practice peer assessment OR self-assessment again according to some success criteria.
5. Written work collected in and marked as part of a summative assessment/finished for homework.


	1.Starter Activity:
Teacher to help students recall what they have learned so far about the poem and how it achieves its effects.
2. LOs and SC.

3. Set up the individual task:

Some students may need extra support with this. Use support worksheets with sentence stems if necessary, ELA Resource 7.

4. Teacher to choose either peer or self-assessment according to a set of success criteria (ELA Resource 8).
5. Collect work in for marking and feedback or grading.



	
	Lessons 9-10, or 11-12

Focus LO 6
	1. Starter Activity:
Worksheet – analyzing a page of comics (using page 1 from Te Whata). ELA Resource 9.
2. LOs and SC.

3. Feedback on the worksheet and introduction to graphic storytelling techniques e.g. shape and size of panel; point of view; framing; angles; color.
4. Activity: work together to discuss how Te Whata uses some of these techniques to achieve desired effects.

5. Feedback from students on each page.
6. Task: using some of the techniques discussed today and which Te What has made use of, storyboard an graphic version of the Marshallese story/legend that you chose for your story stick activity. 

NB: ONCE THIS IS COMPLETED: STORYBOARDS CAN BE DISPLAYED, DIGITISED (IF ACCESS TO IPADS ETC. OR FILMED USING TELEPHONES…).
	1. Starter Activity:
Hand out worksheet and ask students to complete in PAIRS.

2. LOs and SC.

3. Take the feedback from the pairs, and write a list of the techniques on the board for students to copy down. Ensure that they understand each one. 
4. Assign a page of the comic book to each group (6 pages remaining). Worksheet with instructions and questions to guide/support students with this task. ELA Resource 10.
5. Teacher to co-ordinate the feedback. This can be done in a variety of ways.

6. Explain and support students in the work on the storyboard. Students can make their own templates or use this website (if internet access is available):
http://comicbookpaper.com


	
	Reflection 

	Suggested reflection questions: What have I learned and how did I learn it? Students reflect on what interested them, what they still want to know about the topic, what challenged them, and what learning activities were most helpful to them.
	Suggested reflection questions: What did I learn about the students I teach? As a class? As individuals? What interests them? What activities seem most effective for learning? Most challenging? What did I learn about my teaching and my role as a teacher?




	Standard(s)/Subject
	Benchmark(s)
	Performance Indicator(s)

	Social Studies
History, Standard 2
1. Change, Continuity and Causality: Student employ chronology to understand change and/or continuity and cause and/or effect in history. 
2. Historical Empathy: Students learn to judge the past on its own terms and use that knowledge to understand present day issues, problems and decision making. 
3. Historical Inquiry: Students use the tools and methods of historians in transform learning from memorizing historical data to “doing history.” 
4. Historical Perspectives and Interpretations: Students explain historical events with multiple interpretations rather than explanations that point to historical linearity or inevitability. 
Geography, Standard 3
1. World Spatial Terms: 

Use geographic representations to organize, analyze, and present information on people, places and environment. 

2. Places and Regions: Understand how distinct physical and human characteristics shape places and regions. 
5. Environment and Society.

Demonstrate stewardship of earth’s resources, through the understanding of society and the physical environment.
Civics and Government, Standard 4
1. Governance/Power/ Authority: Understand the way and reasons people and groups create governments and use this knowledge to make reasoned decisions 
5. Political Analysis: Understand and use the tools and methods of the political scientists to explain ideas, events, and behaviors and use this knowledge to make reasoned decisions.

	H8.1.1 Understand the impact of time, continuity and change on individuals and societies. 
H8.1.2 Evaluate the influence/ impact of America’s continues relationship with RMI.

H8.3.1 Analyze data in order to see persons and events in their historical context, understand causal factors and appreciate change over time. 

H8.4.1 Explain western imperialism and colonization. Describe different perspectives of these concepts relative to US foreign policies in the RMI and other places in the Pacific. 
G8.1.1 Develop a personal geo- graphic framework, or “metal map*” and understand the uses of maps and other geographics 

CG8.1.1 Explain the superpowers interest in the Pacific region. 
CG8.5.1 Develop and employ the civic skills necessary for effective, participatory citizenship.

	Students are able to convey their understanding of the reasons for, and effects of, nuclear testing in the Marshall Islands.
Students are able to read, understand and retell the story of nuclear testing from a Marshallese perspective.

Students are able to work in groups to carry out a historical inquiry into a chosen aspect of the history or legacy of nuclear testing in the RMI/Pacific region. Students are able to present the findings of their research clearly in a poster display.

Other performance indicators as appropriate and depending on the different foci of the ‘history project’ tasks.

Students are able to colour in and label a world map identifying superpowers and their strategic/geographic interest in the region. 

Performance indicators for 2 and 5 will depend on the choice of topic for the history project task. It could, for example, focus on the distinct characteristics of norther atolls in RMI OR, on the impact and environmental effects of radiation on the flora, fauna and human life of the region.
Correct labelling of a map to show the reason why world superpowers have an interest in the Pacific and chose it as the site for nuclear testing.
Conduct survey and or interviews with family or community members as part of a research project on nuclear testing.  

	English Language Arts
1. Speaking and Listening.

8.1.1 – 8.1.5 

2. Reading.

8.2.5 Demonstrate comprehension of fiction, non-fiction and procedural texts. 

8.2.6 Respond to reading. 

Writing

8.3.1 Use the writing process. 


	Students will clarify their understanding of ideas and events by retelling them.

They will be able to listen carefully to the teacher, to each other and communicate meaning and understanding.

They will be able to speak about poetry using appropriate literary vocabulary.
Identify and support from the text main idea, characters, events, setting, and sequence of events in short stories, novels, stories, poetry and other printed materials. 

• Create accurate outlines, timelines, graphs, charts, maps tables that organize data. 
• Answer factual analysis, comparison, inference and evaluation questions based on reading. 
• Following written directions to complete projects, procedures or processes. 
• Summarize reading with main ideas. 

Gather information about a question or topic (math, science, social studies or health) from at least two different sources. 

• Take notes (pick out and take notes about important ideas and information - use headings, pictures, discussion and reports. 

• Assess each other’s drafts to get and give feedback and use the information to improve reports. 

• Write paragraphs that include beginning, middle, closing, main idea and supporting details. 


	Various group activities involving peer to peer interaction, whole class discussion and presentation.

Can summarize the context, events and outcomes of the story in History Project.
Able to construct story stick to outline and retell stories. Can put together a storyboard for a Marshallese myth.

Answer comprehension questions based on a reading of the comic book and poem.

Able to successfully follow instructions in English from various worksheets.

As above.

Students can analyse, take notes and share information about the poem in groups and as a class. 

Peer assessment of summaries and analytical paragraphs on History Project using success criteria.

Write two paragraphs outlining how the poem achieves some of its effects.




Appendix - Ideas for using this resource in Science and Health:
	Science
Focus on Standard 5

Physical Science and Technology

8.5.4 Evaluate the impact of technology on life on their islands and the RMI in general. 

Revision of Grade 7 Standard 4

7.4.1 Recognize that air, water, and land are easily polluted by human activities on the earth.
	Make a timeline of technologies brought to the RMI by outsiders during successive waves of colonization and militarization.

OR, 

Make an information poster detailing the ways in which nuclear and/or other military technologies brought to Marshall Islands have had an impact on its people and natural environment. 

	Teacher notes:

Use the history of nuclear testing as a way to teach about the environmental impact of new technologies brought to the RMI. Taking ideas such as ‘For the Good of Mankind’ and exploring their understanding of this when related to the ‘good’ of the Marshallese people and their environment.

In the poem, Jetnil-Kijiner describes graphing ‘my people’s death by cancer’


	Health

Focus on Standard 4

Nutrition

7/8.4.1 Analyze the effects of specific types of food on growth and develop- ment. 
7/8.4.2 Investigate the nutritional value of meals served in a variety of groups. 


	Describe the advantages of choosing healthy food. 

Describe the disadvantages of eating unhealthy food and how it affects growth and development. 
Describe the disadvantages of eating unhealthy food and how it affects our growth and development.
	In some versions of the poem Jetnil-Kijiner references death by ‘canned food diabetes’. Explore links between food, culture, history, colonization and current diets in RMI.
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